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Sept 2023 p.3 added paragraph about learning in KS2
Nov 2025 p.3 amended to include the use of graduated release model

during class teaching and remove the split input model for KS2

Intent Statement

The Maths curriculum at Raglan Primary School has been designed to be accessible to all and to ensure
the maximum development of every child’s ability and academic achievement, in line with the national
outcomes. We deliver lessons that are creative and engaging, using a range of stimuli such as books,
Number Blocks and real-life problems, to hook the children and allow them to make links between their
learning and everyday situations. Our curriculum aims to help children develop a love for Maths through
growing confidence in their ability and enjoyment of what they are learning. We want children to make
connections, develop their fluency, reason mathematically and solve problems with increasing
sophistication. We understand that the way pupils speak and write about mathematics transforms their
learning, so we plan in carefully sequenced and structured vocabulary to ensure that the children not only
know what the answer is, but can confidently articulate their reasoning behind their understanding. Our
intention is for our pupils to be able to apply their mathematical knowledge, understanding and skills in
other subject areas to maximise their enjoyment and curiosity about the subject.

Implementation

Maths is a core aspect of our curriculum and is taught daily in every year group. We are aware of the
importance of the children being fluent in the fundamentals of Mathematics as well as developing their
problem solving and reasoning skills. At Raglan, we ensure learning is cumulative and progressive by
following ‘White Rose- small steps of learning’. This ensures our children are confident and secure in their
understanding of each small concept, which enables all children to embed the learning and make
progress. Our staff use a carefully adapted ‘whole school overview’ to ensure there is progression in
knowledge and skills throughout the school. Using this, lessons are planned carefully to ensure links
between Maths concepts are made when appropriate. Learning is taught through the Concrete, Pictorial
and Abstract (CPA) ways of learning and mathematical vocabulary is taught explicitly and the children
have regular opportunities to talk about maths and explain their thinking. We have adapted a mastery
approach to the way that we deliver our Mathematics curriculum. One way we achieve this is through our
split-input approach. During each lesson, children will receive teaching that is pitched and modelled
appropriately, which focuses on their level of understanding. Our split-input starter activities support the
children to:

- Recap skills that will support them in their new learning in the lesson

- Develop core skills such as number bonds, partitioning, rounding and times tables

- Reinforce and recap ‘sticky knowledge’ that has been previously taught in other topics of learning
- Independently solve open ended problems/ challenges

During our daily Mathematics lessons, the children will work alongside the teachers and support staff to
recap prior knowledge and are taught new learning, while receiving in lesson marking/ verbal feedback
to ensure all children make progress and master each concept. Teachers use ‘flexible grouping’ to seat
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the children in order of understanding, to ensure the learning in each lesson is pitched appropriately. This
means that extra support can be given to children that struggled the previous day and challenging
questions given to children that are excelling. Marking, targeted questioning and children’s own self-
assessment are used to ensure children are grouped appropriately. Children have a variety of strategies
to support them during a lesson. An example of this is when they get stuck, they can use manipulatives to
support them, look at the Maths modelling on the working wall, talk to a buddy on their table or re-read
the question and use an alternative method. If a pupil has demonstrated that they have not mastered a
concept, they will receive additional support to secure their understanding either later that day (same
day intervention); during early morning work the next day or whole lessons may need to be re-taught.
This ensures staff intervene quickly to tackle any key misconceptions, so that children keep up and don't
have to catch- up.

At Raglan, we encourage our children to become confident problems solvers. We offer a range of
opportunities to apply their mathematical knowledge, to show their ability to be systematic, logical, to
find all possibilities and to find the rules and patterns that support their conjectures. It is also important
that the children at Raglan are able to reason mathematically. We provide regular opportunities for the
children to apply and explain their mathematical understanding and model this, in turn, so they can
demonstrate real rigor and depth of knowledge. Teachers will challenge children who grasp concepts
quickly by providing sophisticated problems, rather than accelerating them through new content from
other year groups.

Strong roots in Maths start early in our EYFS and Year 1 classrooms. In Reception and Year 1, the children
learn through continuous provision. The children have access to a range of visuals and manipulatives to
support them in consolidating learning, practising core skills, deepening their understanding through
problem solving and reasoning challenges, as well as their love for Maths. The children have regular
small, adult-led focus groups, in which adults model and support the children to develop their oral fluency,
automaticity and understanding. Children receive immediate, individual feedback to support them to
secure their understanding and skills in each small concept of learning. Within Year 1, the children have a
daily ‘Maths Meeting’ to recap learning and go over any misconceptions. The Maths provision area is
used to further consolidate learning through adult directed enhancements and questioning as well as using
the wider provision to develop and apply their understanding through meaningful experiences. In
Reception, the children have one adult-led focus group a week. In the Autumn term of Year 1, the children
will begin with two adult-led focus groups a week. During the Spring term this will increase so that in the
Summer term of Year 1, the children learn through a combination of whole-class/graduated release
model and split input teaching, ready for the transition to Year 2. Throughout KS2, teachers continue to
use the graduated release and fluid grouping strategies to build on prior learning and introduce new
concepts, in-line with the national curriculum. Teachers plan using the school overview and use a range
high-quality resources (such as manipulatives) to provide clear and carefully structured progression. Pupils
are encouraged to explain their mathematical reasoning, engage in discussions, and solve problems
collaboratively and develop a love of mathematical learning that extends beyond the primary setting.

At Raglan, we use Mathletics to support the children’s love of Maths at home. Children are set learning on
Mathletics to secure and master concepts taught, as well as to keep core skills on the boil. In addition to
this, throughout the year we hold ‘Maths Breakfasts’, where children and their parents have the
opportunity to come into school to practise core skills, solve mathematical problems and apply these skills
to answer reasoning questions. Throughout the school, children use a range of manipulatives to support
their understanding in Maths lessons, such as Numicon, dienes, bead strings, counters, 100 squares and
multi-link, as well as different stimuli such as books, Number Blocks and real-life problems to ensure Maths
is purposeful and enjoyable.

Impact

As a result of our Maths teaching at Raglan Primary School children are:
* Enriched - they make good progress during their time with us
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* Excited - they can recognise and use a wide range of different representations of mathematical
concepts

* Engaged - they are all challenged appropriately

* Experienced - they can use a variety of resources to support (and explain) their Maths learning

* Equipped - they can articulate their Maths learning and the links between mathematical concepts and
how these will be used in their lives beyond the education setting

Maths Mastery

"Pupils are taught through whole-class interactive teaching, where the focus is on all pupils working together on
the same lesson content at the same time. This ensures that all can master concepts before moving to the next part
of the curriculum sequence, allowing no pupil to be left behind. The structure and connections within mathematics
are emphasised, so that pupils develop deep learning that can be sustained. Key facts such as multiplication tables
and addition facts within 10 are learnt to automaticity to avoid cognitive overload in the working memory and
enable pupils to focus on new concepts.” — The Mastery Approach, NCETM 2016

At the centre of the mastery approach is the belief that all children have the potential to succeed. They
should have access to the same curriculum content and, rather than being extended with new learning, they
should deepen their conceptual understanding by tackling challenging and varied problems (Problem Solving
tasks). Scaffolding, pre-teaching, collaborative work, effective exposition and the implementation of other
Quality First Teaching strategies should be used to assist learners who may struggle to access the content
being taught. With calculation strategies, children must not simply ‘rote learn’ procedures but demonstrate
their understanding of these procedures using concrete materials and pictorial representations.

1. Concrete The pupils are introduced to an idea or skill by acting it out with
representation real objects. This is intended to be a ‘hands on’ experience and
lays the foundation for conceptual understanding.

2. Pictorial Once the pupils have understood the ‘hands on’ experience,
representation they begin to relate them to representations such as diagrams
or pictures of the problem.

3. Abstract The pupils become capable of representing problems using
representation mathematical notation

Manipulatives (objects), pictorial representations, words, numbers and symbols are everywhere. The mastery
approach incorporates all of these to help children explore and demonstrate mathematical ideas, enrich their
learning experience and deepen understanding. Together, these elements help cement knowledge so pupils
truly understand what they’ve learnt.

Concrete resources that may be found in classrooms will include:
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These resources will vary depending on year group and individual needs. At home, pupils very well may not
have access to these school resources; however, they are just a vehicle to support a pupil’s understanding of a
topic. Any objects can be used at home to replace counters, cubes etc.

This policy outlines the different calculation strategies that should be taught, and used from Reception to
Year 6 in line with the requirements of the 2014 Primary National Curriculum.

Overview of Models, Visual and Manipulatives to Support the Teaching of Different Mathematical

Benefits

This part-whole model supports children in their
understanding of aggregation and partitioning. Due to its
shape, it can be referred to as a cherry part-whole model.

When the parts are complete and the whole is empty,
children use aggregation to add the parts together to find
the total.

When the whole is complete and at least one of the parts
is empty, children use partitioning (a form of subtraction)
to find the missing part.

Part-whole models can be used to partition a number
into two or more parts, or to help children to partition a
number into tens and ones or other place value columns.

Part-Whole Models

In KS2, children can apply their understanding of the
part-whole model to add and subtract fractions, decimals
and percentages.

Benefits

The single bar model is another type of a part-whole
E ) A model that can support children in representing
Discrete | | | ] ] l | | I ’ ‘ | | | | calculations to help them unpick the structure.

1 1

T
4 3 2 3 Cubes and counters can be used in a line as a concrete
representation of the bar model.

Discrete bar models are a good starting point with
smaller numbers. Each box represents one whole.

Combination ...

The combination bar model can support children to
calculate by counting on from the larger number. It is a
good stepping stone towards the continuous bar model.

Continuous | 4 | 3 || ? | 3 ‘

Bar Models- Single

Continuous bar models are useful for a range of values.
477 53 Each rectangle represents a number. The question mark

e i o J. _
| 283 [ 104 | | 39 [14]

indicates the value to be found.

In KS2, children can use bar models to represent larger
numbers, decimals and fractions.




Bar Models- Multiple
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Discrete

[’- 10 7+3=10

[ED 7—-3=4
Continuous
\ 7 \ 2394
I (o} s
7-3= 2,394 — 1,014 = 1,380

Benefits

The multiple bar model is a good way to compare
quantities whilst still unpicking the structure.

Two or more bars can be drawn, with a bracket labelling
the whole positioned on the right hand side of the bars.
Smaller numbers can be represented with a discrete bar
model whilst continuous bar models are more effective
for larger numbers.

Multiple bar models can also be used to represent the
difference in subtraction. An arrow can be used to model
the difference.

When working with smaller numbers, children can use
cubes and a discrete model to find the difference. This
supports children to see how counting on can help when
finding the difference.

Benefits

Number shapes can be useful to support children to
subitise numbers as well as explore aggregation,
partitioning and number bonds.

When adding numbers, children can see how the parts
come together making a whole. As children use number
shapes more often, they can start to subitise the total due
to their familiarity with the shape of each number.

When subtracting numbers, children can start with the
whole and then place one of the parts on top of the
whole to see what part is missing. Again, children will
start to be able to subitise the part that is missing due to
their familiarity with the shapes.

Children can also work systematically to find number
bonds. As they increase one number by 1, they can see
that the other number decreases by 1 to find all the
possible number bonds for a number.

Benefits

Cubes can be useful to support children with the addition
and subtraction of one-digit numbers.

When adding numbers, children can see how the parts
come together to make a whole. Children could use two
different colours of cubes to represent the numbers
before putting them together to create the whole.

When subtracting numbers, children can start with the
whole and then remove the number of cubes that they
are subtracting in order to find the answer. This model of
subtraction is reduction, or take away.

Cubes can also be useful to look at subtraction as
difference. Here, both numbers are made and then lined
up to find the difference between the numbers.

Cubes are useful when working with smaller numbers but
are less efficient with larger numbers as they are difficult
to subitise and children may miscount them.
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4+3=7 4isapart.
...‘O 3+;=Z 3isapart.
= 7 is the whole.
OO s is the whole
First Then

OO0
4+3=7

First Then Now

Benefits

When adding and subtracting within 10, the ten frame can
support children to understand the different structures of
addition and subtraction.

Using the language of parts and wholes represented by
objects on the ten frame introduces children to
aggregation and partitioning.

Aggregation is a form of addition where parts are
combined together to make a whole. Partitioning is a
form of subtraction where the whole is split into parts.
Using these structures, the ten frame can enable children
to find all the number bonds for a number.

Children can also use ten frames to look at augmentation
(increasing a number) and take-away (decreasing a
number). This can be introduced through a first, then, now
structure which shows the change in the number in the
‘then'’ stage. This can be put into a story structure to help
children understand the change e.g. First, there were 7
cars. Then, 3 cars left. Now, there are 4 cars.

Benefits

When adding two single digits, children can make each
number on separate ten frames before moving part of
one number to make 10 on one of the ten frames. This
supports children to see how they have partitioned one of
the numbers to make 10, and makes links to effective
mental methods of addition.

When subtracting a one-digit number from a two-digit
number, firstly make the larger number on 2 ten frames.
Remove the smaller number, thinking carefully about how
you have partitioned the number to make 10, this
supports mental methods of subtraction.

When adding three single-digit numbers, children can
make each number on 3 separate 10 frames before
considering which order to add the numbers in. They may
be able to find a number bond to 10 which makes the
calculation easier. Once again, the ten frames support the
link to effective mental methods of addition as well as
the importance of commutativity.

Benefits

Different sizes of bead strings can support children at
different stages of addition and subtraction.

Bead strings to 10 are very effective at helping children
to investigate number bonds up to 10.

They can help children to systematically find all the
number bonds to 10 by moving one bead at a time to see
the different numbers they have partitioned the 10 beads
into e.g. 2 + 8 = 10, move one bead,3 + 7 = 10.

Bead strings to 20 work in a similar way but they also
group the beads in fives. Children can apply their
knowledge of number bonds to 10 and see the links to
number bonds to 20.

Bead strings to 100 are grouped in tens and can support
children in number bonds to 100 as well as helping when
adding by making ten. Bead strings can show a link to
adding to the next 10 on number lines which supports a
mental method of addition.
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Benefits

Number tracks are useful to support children in their
understanding of augmentation and reduction.

When adding, children count on to find the total of the
numbers. On a number track, children can place a
counter on the starting number and then count on to find
the total.

When subtracting, children count back to find their
answer. They start at the minuend and then take away
the subtrahend to find the difference between the
numbers.

Number tracks can work well alongside ten frames and
bead strings which can also model counting on or
counting back.

Playing board games can help children to become
familiar with the idea of counting on using a number
track before they move on to number lines.
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Benefits

Labelled number lines support children in their
understanding of addition and subtraction as
augmentation and reduction.

Children can start by counting on or back in ones, up or
down the number line. This skill links directly to the use
of the number track.

Progressing further, children can add numbers by
jumping to the nearest 10 and then jumping to the total.
This links to the making 10 method which can also be
supported by ten frames. The smaller number is
partitioned to support children to make a number bond
to 10 and to then add on the remaining part.

Children can subtract numbers by firstly jumping to the
nearest 10. Again, this can be supported by ten frames so
children can see how they partition the smaller number
into the two separate jumps.

35 +37=72

+5 + 30 +2

35 40 0 72
35+37=72

+5 + 32

C N TN

35 40 72

72 -35=237

+5 + 30 +2

35 40 0 72

Benefits

Blank number lines provide children with a structure to
add and subtract numbers in smaller parts.

Developing from labelled number lines, children can add
by jumping to the nearest 10 and then adding the rest of
the number either as a whole or by adding the tens and
ones separately.

Children may also count back on a number line to
subtract, again by jumping to the nearest 10 and then
subtracting the rest of the number.

Blank number lines can also be used effectively to help
children subtract by finding the difference between
numbers. This can be done by starting with the smaller
number and then counting on to the larger number. They
then add up the parts they have counted on to find the
difference between the numbers.
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7+6=13

—>

bundle together
groups of 10

unbundle group

of 10 straws

Benefits

Straws are an effective way to support children in their
understanding of exchange when adding and subtracting
2-digit numbers.

Children can be introduced to the idea of bundling
groups of ten when adding smaller numbers and when
representing 2-digit numbers. Use elastic bands or other
ties to make bundles of ten straws.

When adding numbers, children bundle a group of 10
straws to represent the exchange from 10 ones to 1 ten.
They then add the individual straws (ones) and bundles
of straws (tens) to find the total.

When subtracting numbers, children unbundle a group of
10 straws to represent the exchange from 1 ten to 10
ones.

Straws provide a good stepping stone to adding and
subtracting with Base 10/Dienes.

Hundreds Tens Ones

265
+ 164

L

429

Benefits

Using Base 10 or Dienes is an effective way to support
children’s understanding of column addition. It is
important that children write out their calculations
alongside using or drawing Base 10 so they can see the
clear links between the written method and the model.

Children should first add without an exchange before
moving on to addition with exchange.. The representation
becomes less efficient with larger numbers due to the
size of Base 10. In this case, place value counters may be
the better model to use.

When adding, always start with the smallest place value
column. Here are some questions to support children.
How many ones are there altogether?

Can we make an exchange? (Yes or No)

How many do we exchange? (10 ones for 1 ten, show
exchanged 10 in tens column by writing 1in column)
How many ones do we have left? (Write in ones column)
Repeat for each column.

Tens

Ones
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Hundreds

Ones

435

Tens
Ill yrr
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- 273

262

Benefits

Using Base 10 or Dienes is an effective way to support
children's understanding of column subtraction. It is
important that children write out their calculations
alongside using or drawing Base 10 so they can see the
clear links between the written method and the model.

Children should first subtract without an exchange before
moving on to subtraction with exchange. When building
the model, children should just make the minuend using
Base 10, they then subtract the subtrahend. Highlight this
difference to addition to avoid errors by making both
numbers. Children start with the smallest place value
column. When there are not enough
ones/tens/hundreds to subtract in a column, children
need to move to the column to the left and exchange e.g.
exchange 1ten for 10 ones. They can then subtract
efficiently.

This model is efficient with up to 4-digit numbers. Place
value counters are more efficient with larger numbers
and decimals.
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Hundreds Tens |  Ones Benef.‘ts
©o0o % l 000 584 Using place value counters is an effective way to support

+ 237 children’s understanding of column addition. It is

00 } ; 0000 621 important that children write out their calculations
5 alongside using or drawing counters so they can see the
QO 3 -
y 4 1. 4 clear links between the written method and the model.
o< 2

Children should first add without an exchange before
moving on to addition with exchange. Different place
value counters can be used to represent larger numbers
or decimals. If you don't have place value counters, use

QQQ 365 normal counters on a place value grid to enable children

to experience the exchange between columns.
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Place Value Counters- Addition

000 + 241
o/ \_/ .
O (-T)@ \\u/)J ° 6.06 When adding money, children can also use coins to
) D support their understanding. It is important that children
A\ 1 consider how the coins link to the written calculation
O ’ especially when adding decimal amounts.

Benefits
Hundreds Tens Ones 64 12 e
....’ ....’ o0 5 Using place value counters is an effective way to support
. ....’ — 207 children’s understanding of column subtraction. It is
"”, —_— important that children write out their calculations
445 alongside using or drawing counters so they can see the
clear links between the written method and the model.

Children should first subtract without an exchange before
moving on to subtraction with exchange. If you don't have
place value counters, use normal counters on a place

Thousands | Hundreds Tens I Ones 1 value grid to enable children to experience the exchange
Qﬁ” 000 727 002® 3;4357 between columns.
& LoD " . :
L °°°¢ _ 2735 When building the model, children should just make the
20D minuend using counters, they then subtract the
7 16 2 2 subtrahend. Children start with the smallest place value
column. When there are not enough ones/tens/hundreds
to subtract in a column, children need to move to the

column to the left and exchange e.g. exchange 1 ten for
10 ones. They can then subtract efficiently.
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Calculation Guidance- Addition

Pictorial

Concrete

Abstract

- Knows that a group of
things change in quantity
when something is added.

- Find the total number of

items in two groups by
counting allof them.

- Says the number that is one

[
\
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Use toys and general classroom resources for

o physically manipulate,

more than a given number. o

- Finds one more from a group
of up to five objects,
then, ten objects. T

- In practical activities and
discussion, beginning to use the
voca bulary involved in a dding.

- Using quantities and
objects, they addtwo single
digitnumbers and count on
to find the answer.

- Solve problems including
doubling.

pecific maths
resources such as
L counters, snap

cubes, Numicon

Use visual supports such

as ten frames, part par
whole and addition mats,
with the physical objecds
and resources that can be

maniryleted:
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Two groups of
pictures so children
are able to count the
total.

Bar model using
visuals, picturesficons

or golowss.

Use visval supports

such as ten frames,

part part whole and

addition mats with
pictures ficons.

A focus onsymbols
and numbers to form
a calculation.

5+2=7

* No expectation for children to be
able to record a number
sentence/addition calculation.
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Objective Concrete | Pictorial Abstract
2+3=5 —
Ve $§ § 3+2=5 2
» ¥ X o =
who{e\ iz.f 5=2+3 .

Use cubes to add
two numbers
together as a

10K

Number bonds of 5, 6, 7, 8, 9 and 10

* 33

32en 28

Use the part-part-whole diagram
as shown above to move into the

nad roup or in a bar abstract.
L group . Use pictures to add two numbers i
— together as a group or in a bar.
Use a number line to count on in ones. 5+3=8
P
Start with the larger number on the bead 5 6 7 8
oo B
£ string and then count on to the smaller
= number 1 by 1 to find the answer.
) '
5 6 7 8
Objective] Concrete Pictorial Abstract
Combining two parts to ‘ ‘ *
k hole: part-whole ) r
make a wi rﬁnzdeplﬂl' who! 5/90" ? $ § Umi::f:b:::oadd )
- I wiole ™ 2 $ @ together as a group A5 | ::a::l::r::: 4+3=7
Use cubes to add two numbers together as E= G . shawn ahove to move
agroup or ina bar. (Some childrenmay stil . into the shstract 10=6+4

need to use real objects)

10
Ot

Use part-part whole model

The Bar Model will be continued from EYFSas a

method to support problem solving involving addition,

continuing with the concrete representations and
moving onto using pictorial representations of
objects. Some children will alse move onto the
abstract.
-

raind 3t

89 ¢ ‘

1 Marble

@

'

Pictorial (concrete) Abstract

Represent anduse
number bonds and
related subt raction o 6+4=10
4+6=10
facts within 20 @ 1w0-4=5
@ 10-8=4
@
Tens Frame

(Some children may need to initiallyuse
real objects then move onto the
representation, egg boxes may also be used
to support this)

Part Whole Model

6+4=10
4+6=10
10-4=86

10-6=4

Bar Model

Bar model and part-part whole to be used
alongside abst ract
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Additienand sustraction

of one-digit and two-digit 6+3=9 ~ Y
wmbers to 20 incliding B 0 B 13 8 910
G, Start at the larger rumber on the number line and

count oh in ones.

Start with the larger number on the bead
Start at the bigger string and then count of to the smaller 12+5=17
number and counting on number1 byl to find the answer. - 7"‘-\
+—t—

N (R
10 11 12 13 4 15 16 17 18 19 20

Start at the larger number on the number
line and count on in ones or in one jump to
find the answer.

5+12:=17
17212 + 5|

Place the larger number in your head and count on
the smaller number to find your answer.

Partition the smaller number using the part part
whole model to make 10.

smaller number

Regrouping tomake 10 6+5=11 7+d=11
eteee @

(The *Make 10" strategy)

| eawweeesee

) If Lam at seven, how many more do Ineed to
3 Stafewiiing make 10. How many more do I add on now?
bigger number
m O —— Use pictures ora number line. Regroup or

to make 10.

[1a!
I Use ten frames. 9+5 =|14

| +4
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4+7+6=17
- Put 4 and 6 together to make 10. Add on Nﬁ_,_ gﬁﬁp"’_ §§§ 4+7 +6 = m +{7 '
g |7 s s - -
— =0
) enee  eseese 5 ﬁ Combine the two numbers that make 10
2 S ﬁ @'ﬁp‘f yﬁﬁﬁ and then add on the remainder.
= —_—
£
el i i Add together three groups of
% Fc?llow1ng on fr'orn rr?akmg '10, make 10 objects. Draw a picture to
p-] with 2 of the digits (if possible) then add recombine the groups to make 10.
on the third digit.
Add together the ones first, then add the | After physically using the base 10 blocks 24+15=139
g tens. Use the Base 10 blocks first before and place value counters, children can
£ moving onto place value counters. draw the counters to help them to solve 24
= o 24+15= additions. +15
B & 44 +15 = 10s 1s 39
£ 3 i
g T o \ @
58 |1 | o0 ee0e@
=] LD | mees
E L]
% OOIIITIIT (ee e
S 00000
Make both numbers on a place value Using place value counters, children can | 40+ 9
grid. 10s 1s draw the counters to help them to solve | 20+ 3
— | ———— additions. B0 +12 =72
= mmoss (W .. 10s 1s
g‘- ey . . . . .
o
=3 o0 00®
@ e B
£
b i @
z fAdd up the units and exchange 10 ones o0 o009
_g orlten. 105 1s
E p— 105. 1s
< i o0
E Jissiisacissl . N
= rrTTeeees '@
[=]
o
[EEEERER IS
Adding a 2-digit number 17+5=22
17+5=22
and ones‘ 0]0[0]0® h7+5=22 Use part]
DDDCC part whole \ Explore related facts
OC0 Use ten frame to and number @ 17+5=22
] make ‘magic ten line to se1em
@@ model. 1647 2
| I 4 +3 22—17=5 7 5
Children explore the pattern. @ 1 7=y
g6 20 2
17+5=22
2745232 Bar fModel
15
Adding a 2-digit number
Opg
ond multiples of 10 e 27 + 30 27+10=37
2 +10 +10 +10
o \ 27+20:=47
i
25+10=35 2740257
Explore that the ones digit does net change
\27 37 47 57
Base 10 may be used above the number line
initially.
The calculation will be shown alongside the
number line to see the connection
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Adding two 2-digit numbers A+15=
i Add together the ones first then 3dd the tens. Use the Base 10 blocks first e e S e o o e
(No re-g r'ouplng) st induind oo plack vad cuars. children can draw the counters ta help them to solve acditions. Partitioning:
T o 6 S T o
L= 2544
o [amen 2000 (0000 L] ( L /h \7\
G 200 W0+Y 4047
I (esess o |o0e0d 20 +40=60
547 =12
(Some children may not be ready for place value i@ & O s a2 60+12=72
counters in ¥2) Pava
Numicon may also be used 7 o7 12 ¥ R Recording addition in columns supports
r place valve and prepares for formal
M Use number line and bridge tenusing part
+* Y
H B

whole if necessary.
Base 10 may be used above the number line

The calculation will be shown alongside the

number line to see the connection

Model | Calculatio

n

The Bar Model (Singapore maths) will be used
to support problem solving moving onto the

generalisation that b+c=a. Children will focus

on using the abstract representation with the

written methods with larger nimbers.
Toward the end of the year, childrenmove
to more formal recording using
partitioning method:
0+ 7
30+ 5
70 + 12

pictorial to support where necessary.
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Year 3

Year 4

Objective and Strategy Concrete Pictorial Abstract
Add and sUgtract numbers T 0 223
withup to 3-digits, using — I —-
formal written metheds of OO (geas 333 {_ILI LAV | +114
columnar addition [s=ssssssns] Egea
R R T R 122|0 "
. O (eEe e 337
Column addition (no Sk T ¥ Children to move onto recording more
Using manipulat ives (dienes, numicon, counters), =Y v! b formally

regrouping)

children are to line up hundreds, tens and ones.
@ (o]
000
{2
0 (00000

Casulation;

Children should be secure with using PV counters
be fore moving onto pictorial.

Children are to draw, in a PV frame, the
manipulatives, that theyare using.

Secure knowledge of representation with
the PV columns.

The calculation will be shown alongside the
model to see the connection

Some children may need to use the

expanded method (see below).

The caleulation will be shown alongside the model used Model Ealcumlo
to see the connection
Model | Calculation
Column addition (with s = == 20 + 5
; § TP o TR TS
regrouping) - -
1521 a i 40 + 8
| [ Ji T § i A ="
I | k) [man a0 13 =173
| 4 4 Childrenare to beginwith the abstract:
o SR TS expanded form.
For those children, that are confident
Children can draw a representation of the after AFL. the below method should be
gridto further support their iisad
understanding, carrying the ten
underneaththe line.
197 536
+ 85
. 621
a 11
.
15 242
Exchange ten ones for a ten. Model using Dienes,
Numicon and place value counters.
Concrefe Pictorial Abstract

Objective and Strafegy
Using formal written
methods of columnar

addition where appropriate

add numbers withup to 4
digits (with exchange)

Children continue to use dienes or place value counters to
add, exchanging ten ones for aten and ten tens for a
hundred and ten hundreds for a thousand.
e

7212+

The caleulation will be shown alongside the manipulative
used to see the connection

Model | Calculatio
n

°
e .'. c..
[

e ° ' b
* ee®

repr

learning and understanding.

ee . 13
2 ¥ 5 4
° o

Children can draw a pictoral
tion of the coll and place

value counters to further support their

3517
+| 131916
39S

|
Continue from previous work to carry

hundreds as well as tens.

Add decimals with 2
decimal places, including
money.

L,
..b.

Introduce decimal place value counters
and model exchange for addition.

q
5
I

=
+
£

~WITHh A
F—N W

5
?

As the children move on, introduce

places and different. Money can be used
here,

decimals with the same number of decimal
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Objective and Strategy Concrete Pictorial Abstract
add numbers with more than 4 5ce Year 4 See Year 4
digits.
Children should have abstract supported
by a pictorial or concrete if needed.
add severalnumbers of See Year 4 See Year 4 81059
increasing complexity, 366 %
including adding money, 15,301
Q measure and decimals with +2055|
L] different numbers of decimal | ?— 9:? 7 Q
E points.
() 23-36 |
> a:-080
59-770
+H. 1111300
9315 Ll
21 2 I
Insert zeros for place holders.
f w Consolidate understanding using numbers with more than 4 digits and extend by adding numbers with up to 3 decimal places.
e s £
E [=%
378 3
S5
£ =

. Cadlulation Guidance- Subtraction |
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OUbjectives

Concrefe

Pictorial

Abstract

- Knows that a group of

things change in quantity
when something is taken

away

- Find one less from a group of
five objects, then ten objects.

- In practical activities and
discussion, beginning to use the
vocabulary involvedin

subtracting.

- Using quantities and objects,
they subtract two single digit
numbers and count back to find
the answer.

Use toys and general classroom resources for
children to physically manipulate,
group/regroup.

ake away’

P

: 2cubes

' Sare left
5 cubes

Use specific maths resources such as snap cubes,
Numicon, bead strings etc.

Use visual supports such as ten frames, part part
whole and subtraction mats, with the physical
objects and resources that |ccm be manipulated.

A group of pictures for children to cross out
or cover quantities to support subtraction.

LITT T IXIXIXIX] -

IR =
7

Use visual supports such as ten frames, part
part whole and bar model with pictures/icons.

A focus on symbols
and numbers to form
a caleulation.

* No expectation for children to be
able to record a number
sentence /addition calculation.
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Objective and Strategy Concrete Pictorial Abstract
Subtract one-digit and
Mo-‘(ﬁgi( n.umbers fO Use physical objects, O Euhes §£5 Cross out drawn objects to show what has been taken away.
20, including 0. to show how objects can be taken away. 7_4 = 3

Taking away ones m' & gl & LyA //
— OO0 25 [16—9=7
0 .. | oF i1

wo
A *]

Year 1

Counting back
Make the larger number in your subtraction. Move the beads along PUt 13 in yOUr head Count back 4 vvhat
your bead string as you count backwards in ones. ¥ )
number are you at? (Use your fingers to
help you)
| eemcenuse iy R e (T T, e T e |
13-4 0 1 2 3 4 5 6 7 8 9 10
R
Count back on a number line or track
Start at the bigger number and count back
Use counters and move them away from the group as you take ther : 3
G g b s o, the smaller qumber showing the jumps on
the number line.
Findthe difference
Compare objects and amounts . Eainis Hannahhas12sweetsand her sister
R tofindthe | has 5. How many more does Hannah
[EEECEED) 7 Seven s 3 more than four " Vay Ohfer ice. have than her sister?
[wmmn) 4 0123486789 0UDB
T am 2 years older than my
sister’ ‘Comparison Bar Models
e~ Draw bars to find
the difference between 2
numbers.
v il
Ieamen ? %
Lay objects to represent bar model.
Represent and use number

bonds  and  felafed

subtractionfacts within 20
Link to addition. Use

PPW model to model
the inverse.

Part-part whole model

[]

If 10 is the whole and 6 is one of the arts, Move to using numbers within the part whole model.

what s the other part?

Use a pictorial representation of objects to

10-6=4 show the part-partwhole model
Make 10 (S
14-9= [o}
13-7=[6]
g Bl -3
E “ m @] [4 7 How many do we take offto reach
: 3 G T e e e e e next10?
I IRIETT How many do we have leftto take
[ ‘H | | | |Start at 13. Take away 3 to reach 10. Then take away the i off?
—— : 50 you have taken away 7 altogether. You have reached your
Make 14 on the ten frame. Take away the four first to make 10 and (pnswer. . A
then takeaway one more so you have taken away 5. You are left with = O
the answer of 9.

Use physical objects, counters, cubes etc. [ Cross out drawn objects to show what | 4=2=2
to show how objects can be taken away. | has been taken away.

£ £ D@

4-2=2 ><’>< ” 4-2=2 XX

Taking away
ones
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Objective and Strategy Concrete Pictorial Abstract
Subtract a two-digit 43—21=22
u Children draw representations of Dienes and
number and ones, a 34—13=21 . cross off.
fwo- ne
dfgﬂ' number and Recordhy stbtraction b cobimps supports place valve and
) prepares far
tens, two two-dfgft o= o d fagal writen methods Wit larger numbers.
i [ Tawardthe end ofthe year, children move o more formal
numbers Use Diencsto bt n] recording using partitioning method:
show how to par- ozt
i og.4321
Partitioning to subtract {ition the number
. when subtracting [ —— 40and 3
without re- without regroup- . ' 43-21=2 szncl':lann?z
Grouping: ing.
.
Fnend!y} The calculation will be shown alongside the manipulative
numbers
used
Model | Calculatio
n
Make ten strategy | IO b 93—76=17
T4 +10 3
2 = -, % 80 % 3
o 2830 a3y ‘counting on'’ to find ‘difference’
34—28 '
. . Use a numberline to countonto nextten
Use a beadbar or bead strings to model counting to andthen the rest
nextten and the rest. :
75-42=33 | a .
- s Use Base 10to - =23
[Fesssnnsnsfl ) ¥ & /= L4 -
// / make the [Sesvasvens] 2 5
. [sssssassss) o +O +
bigger number —_— +
EEEEEEEEY o
then take the ~EEEEEEEErTY 3 ’l A 3

Column method without regrouping

-

Show how you partition numbers to

smaller number

away.
X Draw the Base 10 or place value

counters alongside the written
calculation to help to show working.

subtract. © | © l ® p—
o | @ @ 008m v -

Again make m “i L LN 176

the larger | gt o

number first.

This will lead to a clear written column
subtraction.

(_‘\.‘
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Objective and Concrete Pictorial Abstract
Strategy @
Tosuptract | _ 5 o
Numbers withup | | - 7 Children are to be secure with use of
to three-digits, 11N PV counters before moving onto Children should begin with the expanded form
using formal } i o abstract. Moving onto a more formal way as
written 188 a7 32 below.g 4
methods of —
columnar 3 L 7—7L =23 728-582=146
sustraction | | — i & /= =" BT s
G40 + 77 F 2748
—20+4 5 8 2
_20+%3 ie
Coliumi Ik Use base 10 or Ngfﬁicon to model ’
subtraction | ~ The calculation will be shown alongside the
(without model chosen to see the connection
exchanging)
Model | Calculatio
n
Begin with base 10 or Numicon . Move
to py. counters, modellingthe exchange Children shouldbegin with the expanded form.
of a ten intoten ones. Use the phrase '—} S Moving onto a more foraml way as below
take andmake' for exchange. 3_3/ T:h(:-_\ Qg?,?, » (bott;r; zl-ctzu;ei‘ R _1
Column method (using base 10 and having /EJJE | B Z 3 . » #28-582~ 146
Column to exchange) o 888 130 6 s e
Subtraction 45-26 # 2 8
' . : e & 5 2 2
(with l ' { 30—80 2 ilii.df 6
exchanging) 1) Start by partitioning 45 = -
2) Exchange one ten for ten more

ones

3) Subtract the ones, then the tens When confident, children can findtheir

own way to record the
Use Base 10 to start with before moving on to place value counters exchangefregrouping
Start with one exchange before moving onto subtractions with 2

exchanges.

Make the larger number with the place value counters
@ e | °
®0 0006 [e000® g

Start with the ones, can | take away 8 from 4 easily? | need to
exchange one of my tens for ten ones.

O ® ' § Calculations
00 (00 P2

Now | can subtract my ones,

® | ® o]

06 |®® 0000 Z;‘
o
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Now look at the tens, can | take away 8 tens easily? | need to
exchange one hundred for ten tens.

o| .. L.
©

° | o
1©J0) 0000 254

® CY ) - 88
OEeeO

Now | can take away eight tens and complete my subtraction

®|®|0

® 0000
0.0

Show children how the concrete method links to the written method
alongside your working. Cross out the numbers when exchanging and
show where we write our new amount

e
- 88

146

Objective and Straftegy

Cancrete

Pictarial

Abstract

Subtract numbers with
up to 4 digits vsing the
farmal written methods
appropriate of columnar
stigtraction where
apprapriote

‘Year 4 subtraction
with up to 4 digits

Introduce decimal
subtraction
through context of
money

Model process of exchange
usingMumicon, base ten andthen
move to

PV counters.
Use the phrase 'take and make' for|

exchange- see

Y3

The caleulationwill be shawn alongside
the model chosen to see the connection
Model Calculatio
n

Children to be encouragedto
use countersto represent
numbers andtake counters
away to subtract.

. e [ it i
.

) (s

0606

v) (s

Children to draw py. counters and
show their exchange—see Y3
The calculation will be shown alangside the
model chosen to see the connection

Model | Calculatio

52.7-279

tens ic-nts

o0

e

When confident, children can findtheir
own way to record the
exchangelregrouping

728-582= 46

Thiswill lead to an understanding of
subtracting any numberincluding
decimals

Objective and Strategy

money and
measures.

Subtract with
increasingly large
and more complex

numbers and decimal
values(upto 3
decimal place).

Concrete Pictorial Abstract
Subtract with at least See Year See Year
4 digits, including 4 4
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Calculation Guidance- Multiplication

Concrete Pictorial Abstract
- Solve problems What is double 4?
- Solve p 1 ® | W= |147=
including
doublinlg 242= |848=
3+3= 949=
btb= 10+10=
545= 11+11=
Countingand b46= 12+12=
othermaths

resources for
children to make
2 equal groups.

Physical andreal
life examples
that encourage
children to see
concept of
doubling as
addingtwo
equal groups.

Pictures andiconsthat encourage
children to see concept of doubling as
addinatwo equal groups.

Addition calculationsto
model addingtwo equal
groups.
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Objective Concrete Fictorial Abstract
Doublin g Use practical activities using manip- Draw pictures to show how to double numbers :3"::0" a :U"‘bel;:'"d then
louble each part ore
ultives including cubes and Numicon 16 recombining it back together.
to demonstrate doybling / \
/ ’ + = A 10 6
Double 4 is 8 I I
i x2 x2
il oo 20 12
pufite g O
4x2-8 +{1l=
Countin g 'Count in multiples of a number aloud,
m Write sequences with multiples of numbers.
multiples 2,4,6,8,10
0 : '0 l'! .;) 2 0
5, 10, 15, 20, 25, 30
Use a number line or pictures to continue support in counting in
Count in multiples supported by concrete abjects in equal groups. | | ™UPles
% ' s There are 3 plates. Each plate has 2 star | Write addition sentences to describe
r ' L ’ biscuits on. How many biscuits are objects and pictures.
- E - there?
. . 2
& ) 559 52
r~ ( ( (
S
B 242+42=6
° 242+2=6
U
é - - S
a i Use different
L - ¥ -
« objects to add o1 y. 4.5 . O 112D M
equal groups.
5+5+5=15

Arrays- showing commutative multiplication

Create arrays using counters/cubes to
show multiplication sentences.

Draw arrays in different rotations to find
commutative multiplication sentences.

000 O 4x2-8

P09 ee

2x4=8 o
oo
oo 2x4=8
L X
4x2=8

Link arrays to area of rectangles.

Use an array to write multiplication
sentences and reinforce repeated
addition.

00000
00000
00000

S5+5+5=15
3+3+3+3+3=15
5x3=15
3x5=15
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Objective Concrete \Tf Pictorial Abstract
Number Ties, countihg Sticks O o
Countingin | Count the groups as children are skip umber fines, counting sticks and bar Count in multiples of a number aloud.
multiples of counting, children may use their fin- motels should be used to'show repre-
3 s lsentation of counting in multiples.
234 gers as they are skip counting. Use bar PTGt . . .
vt " Write sequences with multiples of
510 models. | W 2, Y
} \ 3 . numbers.
from.0 - ‘ ' 0,2,4,6,8,10
(repeated 5+5+5+5+5+5+5+5=40 ETNTINININ B
addition)) v s 0,3,6,9,12,15
] 0,5,10, 15,20, 25, 30
1 T
4x3=
O O
Mu Itiplicatio Create arrays using counters and cu- Use representations of arrays to show different 12=3x4
nis bes and calculations and explore commutativity.
commutative | Numicon. 12=4x3
Use an array to write
multiplication sentences and
reinforce repeated addition.
90909000
000000 00000
00000
Pupils should understand that an array can O O O O O
represent different equations and that, as .
multiplication is commutative, the order of 5+5+5=15
the multiplication does ?o( affect the answer. (.m 3+3+3+3+3=15
m@@ Coem> 5x3=15
\ (Camer > 3x5=15
Usingthe A ZXAEE
Inverse 4x2=8
This 4 p 8+2-4
shouid be Oy
0-0-=0
alongside 8=2x4
division, D X D = l:l 8=4x2
50 puplis
feam how O«<0=0 commirsen
they 4=8+2
gﬁ%ﬁgsi de D - |:| - D Show all 8 related fact family sentences.

each other.
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Objective Cancrete %@Pictoriai Apstract

MUJ'{JIOJ']/!HQ Show the link with arrays to first introduce the grid method. .thldron can u-pmsnntgoir work with place " = Start with multiplying by one digit num-
two digit X 10 [ s dromsatio [value counters[naway that they understand,, | -|== bers and showing the clear addition
number by a They can draw the counters using colours to alongside the grid.
ane digi( 4 |show different amounts or just use the circles in| TOXO
number [the different columns to show their thinking as

Move on to using Base 10 to move towards a more compact method. |shown below. | ¢ x 3 =54
Grid method " = T ZYy X3=72
progressing to X1 of 8
the formal - joam 3[30[2 4

L 1000
methed. [ ooO
L 000 Children to add up each column to find the answer.

Move on to place value counters to
Solving show how we are finding groups of a
prob[ems number.

™ including
=5 missing
() number Bar model are used to explore missing numbers
> problems,

integer scaling !
problems O

Add up each column, starting with the

ones making any exchanges needed.

The calculationwill be shown alongside the | |

model chosen to see the connection o 0
Model | Calculatio
n

Arrays/Dienes (base 10) continue to be used as a method to support multiplication
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Objective

Grid method

Expanded method

Concrete

| Show the link with arrays to first
introduce the grid method.

4rowsof 3

Move on to using Base 10 to move
towards a more compact method.

4 rows of 13

| Se— %
——t1 R
Move on to place value counters to
show how we are finding groups of a
number.We are multiplying by 4 so we
need 4 rows.

@ o ©

Ax126

Fill each row with 126.
(&) o] L J

OMIO O

axian
WO O

Add up each column, starting with the
ones making any exchanges needed.
e © °

Show the link with arrays to first
introduce the expanded method.
10 8

10

tecssesssajessenans

Pictorial

!
Children can represent the work they
have done with place value countersin a

4 rows of 10 | way that they understand.

They can draw the counters, using
colours to show different amounts or
just use circles in the different columns
to show their thinking as shown below.

Zu

XK3=72

o
o
o
o
o
o

Abstract

Start with multiplying by one digit
numbers and showing the clear addition
alongside the grid.

x [ % [ s ]
& 210 35
210 + 35 = 205

Moving forward, multiply by a 2 digit
number showing the different rows
within the grid method.

10

10 100 80

3 30 =)
X | 1000 300 | 40 | 2
10 10000 3000 | 400 & 20
8 | 8000 2400 | 320 16

["start with long multiplication, reminding
the children about lining up their
numbers clearly in columns.

18
x13
24 (3x8)
30 (3x10))
80 (10x 8)
100 (10x 10)
234
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Multiply fwo- HTOx O
d’gJ{ and 3 Children can represent their work with place
three-digit value counters in a way that they understand. I [315: 1% [§i=16iF 8
numbers by )
a one-digit They can draw the counters using colours to I |
number show different amounts or just use the circles in l ! 00 ’ 30 ;k 45
using formal the different columns to show their thinking as S|5 oo0|r50]| 2 ;1
written shown below.
fayout ZY XS =72 Children to add up each column to find the answer.
Grit Method | Move on to place value counters to show how we are finding groups K
recap from of a number.We are multiplying by 4 so we need 4 rows.
year 3 for 2 ® ® [
digits x 1 | ax126
digit
Fill each row with 126.

® o ® P—

g Q0 4x126
Multiplying 1o
n,u mbers by 1 Add up each column, starting with the ones making any exchanges
digit (year
4
expectation
) ® ® (]

® 10000 [©)
oM(O[C o
Then you have your answer.
O ®

= [
Column This grid method may he used to show how
multiplication Children can continue to be supported by this relates to a formal written method.

place value counters at the stage of multipli-
cation. This initially done where there is no
regrouping. 321x2 =642

Itisim-
portant at
20| thisstage
i that they
e always
’ - multiply
&2y theones
‘ 2 | first.

The corresponding long multiplication is mod-

elled alongside
Model

Calculatio
n

| 24 6=
X 100 | 20 4 _
5 500 | 100 |20 | 24
X )
20 (439
I 00 (39
5 0 0 (eers)
| 161210
| 24 %5 =
Bar modelling and number lines can support L2 lf- Lhals tomaz
learners when solving problems with multiplica- X [ 5 compact
tion alongside the formal written methods. 'C 12 0 method.
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Start with long multiplication, reminding the
children about lining up their numbers
clearly in columns.

If it helps, children can write out what they
are solving next to their answer.

Bar modelling and number lines can support
learners when solving problems with
multiplication alongside the formal written
methods.

Children can continue to be supported by
place value counters at the stage of
multiplication.

.

3
£
s
o
E
3
a
£
o It isimportant at this stage that they always
multiply the ones first and note down their This moves to the more compact method.
answer followed by the tens which they note
below. 1342
x 18
13420
‘ 10736
24156

Abstract

Objectives

Solve problems
includinghalvingand
sharing.

yig gl

|y
Children have the opportunity to physically
¢ut objects, food or shapes in half.

Halvingawhole, halving
a quantity of objects.

Sharinga quantity

of objects. ' ;
Pictures and iconsthat encourage

children to see concept of halvingin
relation to subitising, addition and
subtraction knowledge.jg. Knowing
4 is made of 2 groups of 2, so half of
4is 2.

o clo oo 9°%9%0°%, ®

Countingand other
maths resources for
children to share into

twq equal groups.

EYFS

Use visual supports such

halving mats and part part.
whale, with the physical
objects and resources that
an be manipulated.

- Countingandother
< . maths resources for
g!* 3 ’9 children to explore

scharing between 3 or

S (e

Bar model with pictures or iconsto
support understanding of finding 2
equal parts of a number, to further
understand how two halves make a

Pictures for
children to
create and
isualise 3
or more
equal
qroups.
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Year 1

Year 2

Objective Concrete Pictorial Abstract
Division as Children use pictures or shapes to share quantities.
sharing , |
(sharing o i . . Share 9 buns between three people.
ohjects
into 9+3=3
groups) @ @ @ @
10 | have 10 cubes, can you share them
\ equally in 2 groups?
@ 8:2=4
Children use bar modelling to show and support
understanding.
000 000 000 000
12+4=3
Objective Concrete Pictorial Abstract

Division Divide quantities into equal groups, :’;:;:;":‘:1’#;:‘2"":‘:3’“9‘ TN §roUps. The number of Jumps
as Use cubes, counters, objects or place value counters to aid ¥

gruuping understanding.

10
LE

7 8 9 1011 12

0 3456
wt " et Attt 28+7=4

96 +3=32 3 3 3 3

Divide 28 into 7 groups. How many are in

® (0] ® Think of the bar as 8 whole. Splt it into the number of groups you an each group?
Q. Q' (). dividing by and work out how many would be within each group.
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Objective

Concrete

Pictorial

Abstract

Division
as
grouping

Use cubes, counters, objects or place value
counters to aid understanding.

24 divided into groups of 6 = 4
96 +3 =32

%9 e
e %
o® o

Continue to use bar modelling to aid solving
division problems.

How many groups of 6 in
24?

24:6=4

Divisio
n with
arrays

Divide 2-
digit
numbers
byait-
digit
number by
ng into
tens and
ones using
apy

grid

4

EL

Link division to multiplication by creating an

array and thinking about the number sentenc-
es that can be created

Egl5+3=5 5x3=15

15+5=3 3x5=15

' Eva uses a place value grid and part-whole model to solve 66+ 3

Draw an array and use lines to split the array
into groups to make multiplication and division
sentences

N N
N N
@ @

\

O
) ©

O @

)
&
3

o

See part- whole model

Find the inverse of multiplication and division

sentences by creating eight linking number

sentences.

7x4=28

4x7=28

28+7=4

28+4=7

28=7x4

28=4x7

4=28+7

7=28+4

Divide
numbers
that
involve
exchangin
g between
the tens
and ones.
The
answers
do not
have
remainde
53

i Ron uses place value counters to divide 42 into three equal group:

He shares the tens first|
and exchanges the
remaining ten for ones,|

P

W/

000)(000)(000) ™'
00| 00|/ 00

42+3=14

B Annie uses a similar method to divide 42 by 3

Children may use pictorial representation for
the py. counters, alongside the part-whole
model

Children usetheirtimes-tables to partition
the numberinto multiples of the divisor.

96 +8
96+ 4
96 +3
96 +6

Compare the statements using <,> or =
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Division 14+3= Jump forward in equal jumps on a number line Complete written divisions and show the re-
with a Divide objects between groups and see how much is left over| then see how many more you need to jump to mainder using .
remainder find a remainder.
T P 1
dwidend  divisor quotient remanger
b 4 % thn
‘ Draw dots and group them to divide an amouni
' and clearly show a remainder.
.
L]
remainde 1
Moving on to:
B Use place value counters to work out 94 + 4 Use bar models to show division with remain-
Did you need to exchange any tens for ones? Ars
Is there a remainder? §
: 37
Objective Concrete Pictorial Abstract

Divide up e+3 ) Students can continue to use drawn diagrams with dots or circles to Begin with divisions that divide equally with

to 3 digit N Tens Units help them divide numbers into equal groups. no remainder

numbers by g G

00\(00Y00 Tt TR

sar | 09/\00/Q0 JTE A

Divisian L

Use place value counters to divide using the
bus stop method alongside

0000 00 | we

4243

4243=

Start with the biggest place value, we are
sharing 40 into three groups. We can put 1
ten in each group and we have 1 ten left over.

@ o0

O]
)
®

W

We exchange this ten for ten ones and then

share the anes equally among the groups.

We look how much in 1 group so the answer
is14.

Encourage them to move towards counting in multiples to divide
mare efficiently.

Children should he aware that a 0is used to

keep place value, if the number 15 not
divisible.

043

8)7 7"y

Move onto divisions with a remainder.
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Objective Concrete Pictorial Abstract
Divide at 96+3 Tens Units
least 4 5 z
dJ‘gJ‘i Students can continue to use drawn diagrams with dots or circdles to
— help them divide number. | 3
n by 0006 —~r ielp them divide numbers into equal groups 0 G 3 ~ 5
1 digit. 3 000 e / \ S S
500 ee 00\(00Y0O 83301}
remainders T
Y Use place value counters to divide using the
appmprlalef bus stop method alongside O O O O O O
yfor the 0000 ©e P—
context 2
Encourage them to move towards counting in multiples to divide Finally move into decimal places to divide the
Short more efficiently.
Division total accurately.
42+3=
Start with the biggest place value, we are 1 4
sharing 40 into three groups. We can put 1
ten in each group and we have 1 ten left over. 16 21
® 0@
3 5|51 1 0
(0]
()
[©)
We exchange this ten for ten ones and then
share the ones equally among the groups.
Q
We look how much in 1 group so the answer
is14.
Objective Concrete Pictorial Abstract
14:3= Jump forward in equal jumpson a Complete written divisions and show the
Divide objects between groups and see number line then see how many more remainder using r.
e how much is left over you need to jump to find a remainder.
o
Z
- & &8 &
e ||[E B § 5 “ - - - -
: | S N &
3
- Draw dots and group them to divide an
g amount and clearly show a remainder
a

Short division with remainders

121 rem?

A ] 164

OOOOL

Move onto divisions wvth a vemamdér
Once children understand remainders,
86 r 2 begin to
3 express as a
- fraction or
decimal
according to the context.
18615
5931
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Step 1 — a remainder in the ones
hto
041R1
4) 165

4 does not go into 1 (hundred). So combine the 1 hundred with the 6 tens (160)

4 goes into 16 four times
4 goes into 5 once, leaving a remainder of 1

thhto

0400R7
8) 3207

8 does not go into 3 of the thousands. So combine the 3 thousands with the 2 hundreds (3,200)

8 goes into 32 four imes (3,200 - 8 = 400)

8 goes into 0 zero times (tens)

8 goes into 7 zero times, and leaves a remainder of 7 |
hto

061
4) 2

ILA
Wik N

When dividing the ones, 4 goes into 7 one tme. Multiply 1 x 4 = 4 write that four under the 7, and subract This finds
us the remainder of 3

Check 4 x 61« 3 =247

th hto
0402
4) 1608
-8
< 1
g When dividing the ones, 4 goes into 9 two times. Multiply 2 x 4 = 8 write that eight under the 9, and subract This
'; finds us the remainder of 1
(&) Check 4 x 402+ 1= 1,600
2
9 Step 2 — a remainder in the tens
NG
E 1. Divide. 2. Multiply & subtract. 3. Drop down the next digit.
()]
> to to to
2 2 29
2)58 2)58 2)58
-4 -4
1 18
Two goes into 5 two times, or Stens | To find it, multiply 2 x 2 = 4, write that | Next, drop down the 8 of the ones
=2 =2 whole tens -- but there is a 4 under the five, and subtract to find | next to the leftover 1 ten. You
remainder! the remainder of 1 ten combine the remainder ten with 8
ones, and get 18
1. Divide. 2. Multiply & subtract. 3. Drop down the next digit.
to to to
29 29 29
2)58 2)58 2)58
-4 -4 -4
18 18 18
-18 -18
0 0
Divide 2 into 18. Place 9 into the Multiply 9 x 2 = 18, write that 18 The division is over since there are
quotient under the 18, and subtract no more digits in the dividend. The

quotient is 29

Step 3 — a remainder in any of the place values
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Two goes into 2 one ime, or 2
hundreds < 2 = 1 hundred

e Y

Multiply 1 x 2 = 2 write that 2 under
the two, and subtract to find the
remainder of zero

1. Divide, 2. Multiply & subtract. 3. Drop down the next digit.
hto hto hto
1 1 18
20278 2)278 2)21718
=2 =21
0 07

Next, drop down the 7 of the tens
next o the zero

Divide 2 into 7. Place 3 into the
quotient

-

Multiply 3 x 2 = 6 write that 6 under
the 7, and subtract to find the
remainder of 1 ten

Divide. Multiply & subtract. Drop down the next digit.
hto hto hto
13 13 13
2)278 2)278 2)278
=2 =2 =2
07 07 07
-6 -6
1 18

Next, drop down the B of the ones
next to the 1 leflover ten

Divide 2 into 18. Place 9 into the
quotient

Mutltiply @ x 2 = 18, write that 18
under the 13, and subtract 1o find the
remainder of zero

1. Divide. 2. Multiply & subtract. 3. Drop down the next digit.

hto hto hto

139 139 139

2)278 2)278 2)278

=2 ce =2

7 07 07

18 18 18

=18 -18

0 0

There are no more digits to drop
dgown. The quotient is 139

White Rose- Long Division (Support)

Video 1: Autb.5.5 - Long division (1) on Vimeo

Video 2: Autb.6.1 - Long division (2) on Vimeo

Video 3: Autb.6.2 - Long division (3) on Vimeo

Video 4: Autb.6.3 - Long division (4) on Vimeo



https://vimeo.com/461800078
https://vimeo.com/463003643
https://vimeo.com/463003911
https://vimeo.com/464216730

